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B We have gathered Frequently Asked Questions.

Throughout the presentation, we will speak to
these FAQs, and all responses to them will be
Included at the end of the PP.

If you have others, please feel free to contact us.
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- Introductions: Team Members

. Colette Sullivan — Acting Federal Programs Coordinator —

Prior to joining MDOE in August 2018, | was a Special Education Teacher for 30
years. | worked primarily with students with Autism.

colette.sullivan@maine.gov

Leora Byras — Special Education Consultant —

Before joining the MDOE in September 2018, | taught Special Education in various
capacities for 25+ years. | very much enjoyed working with students who were
identified with behavioral disabilities.

leora.byras@maine.qov

Anne-Marie Adamson — Special Education Consultant —

Before joining the MDOE in March of 2020, | was a special education teacher and IEP
coordinator in the public schools for 12 years and enjoyed every aspect of it. Prior to
that, my experience was teaching preschool and Kindergarten.

anne-marie.adamson@maine.gov
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HEREEN
Welsome!
What do you think all these

people had in common?
Julia Roberts Albert Einstein
Rowan Atkins David Beckham
Franklin Roosevelt Helen Keller
Andrea Bocelli Ludwig Von Beethoven
Mohammed Ali Michael ) Fox
Damon Wayans Sarah Bernhardt
Agatha Christie Vincent Van Gogh

http://3b4efb995bebc5c64252-c03f075f8191fb4e60e74b907071
aee8.r12.cfl.rackcdn.com/2164868 1411078960.8477 multi.jpeq

This Photo by Unknown Author is licensed under CC BY-NC
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http://3b4efb995be6c5c64252-c03f075f8191fb4e60e74b907071aee8.r12.cf1.rackcdn.com/2164868_1411078960.8477_multi.jpeg

- All of these people are known for their amazing abilities.

And benefitted from incredible

Special Education teachers like you!

.M&'Dﬁof http://3b4efb995be6c5c64252-c03f075f8191fh4e60e74b907071
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B Douglas County School District

https://www.youtube.com/
watch?v=CF/RmLJ0o32c
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The Individuals with Disabilities Education Act
(IDEA) says the purpose of an Individualized
Education Program (IEP) is “to ensure that all
children with disabllities have available to them a
free appropriate public education (FAPE) that
emphasizes special education and related
services designed to meet their unigue needs and
prepare them for further education, employment
and independent living”, and to promote movement
back to general education.

B
B
= What is the Purpose of an IEP?
N
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How I1s FAPE Defined in the IDEA?

Under the IDEA, FAPE is defined to include special education and
related services that:

(1) are provided at public expense, under public supervision and
direction, and without charge;

(2) meet the standards of the State educational agency (SEA),
iIncluding IDEA Part B requirements,

(3)include an appropriate preschool, elementary school, or secondary
school education in the State involved; and

(4) are provided in conformity with an IEP that meets the requirements
of 34 CFR 300.320 through 300.324.

Further, each child with a disability is entitled to
receive FAPE In the Least Restrictive Environment.
(LRE).

aimn

////‘rye‘m”memof https://sites.ed.gov/idea/files/ga-endrewcase-12-07-2017.pdf
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B Section 1: SAU, Date Sent to Parent
L and Child Information
H

H

SAU or CDS Site:
Date IEP Sent to Parent:

1. CHILD INFORMATION

Child’s Name: Annual Date of IEP Meeting:
Date of Birth: Duration of the IEP:

Age: Grade: Date of Next Annual IEP Meeting:
School/Program: Date of Re-Evaluation:
Parent/Guardian Name: Date(s) of Amended IEP:

Child’s Address: Case Manager:

City, State, ZIP:

State Agency Client? (1 YES [] NO

Department of.
Education



Section 1: SAU, Date Sent to Parent
and Child Information

The date of the annual review must not exceed
364 days from the last annual IEP meeting:

Annual Date of IEP Meeting: 10/5/2019
Duration of the IEP: 10/15/2019-10/14/2020
Date of Next Annual IEP Meeting: 10/4/2020

(5) To review, at least annually, the Individualized Education
Program of each child with a disability to:

Department of_
Education



Section 2: Disability

L
L
L
L
L
[
I
I
|
L

2. DISABILITY
L] Autism (] Deaf-Blindness L] Deafness
[l Developmental Delay (3-5) [1 Developmental Delay (Kindergarten) L] Emotional Disturbance
(] Hearing Impairment [ Intellectual Disability [] Visual Impairment (including Blindness)
L] Other Health Impairment L] Orthopedic Impairment L] Speech/Language Impairment
L] Specific Learning Disability L] Traumatic Brain Injury L] Multiple Disability
(check all applicable concomitant disabilities)
-
Maine

Department of

Education




= Section 2: Disability

= A child with a Disability is an Individual Who —

« Has reached the age of 3 years;

« Has neither graduated from a secondary school program with a
regular HS diploma nor reached 20 years of age at the start of the
school year;

* Has been observed in the learning environment/classroom setting;
and

* Has been evaluated according to these rules and has been
determined to have a disability which requires the provision of
special education and supportive services.

« A child with a disability shall have one or more of the disabilities
listed in MUSER VII.2.A-M

Maine

Department of

Education




Autism —

Autism means a developmental
disability significantly affecting verbal
and non-verbal communication and
social interaction, generally evident
before age 3, that adversely affects
educational performance. Other
characteristics often associated with
autism are engagement in repetitive
activities and stereotyped
movements, resistance to
environmental change or change in
daily routines, and unusual responses
to sensory experiences.

34 CFR 300.8(c)(L)(i-iii)

Department of_
Education

Procedures for Determination

|
[
L Section 2: Disability
|
-

(All Steps Required)

Data from general education
interventions, if appropriate,
utilizing research based
intervention techniques indicate
that the response to general
education intervention is not
adequate.

Diagnostic impressions will be
based upon an evaluation
undertaken by a qualified
professional who is qualified to
make a diagnostic impression
under the DSM codes for
pervasive developmental
disorders.




Deaf-Blindness means a concomitant
visual and hearing impairments, the

developmental and educational needs
that he cannot be accommodated in
special education programs solely for

Section 2. Disability

Deaf-Blindness —

combination of which causes such
severe communication, and other

children with deafness or children
with blindness.

34 CFR 300.8(c)(2)

Maine

Department of
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Procedures for Determination

(All Steps Required)

Deaf-Blindness is a separate
eligibility category. These children
should not be categorized or
counted as multiply disables,
unless there is another distinct
disability and the team in unable
to determine the primary disability.

Audiological and medical
evaluations are utilized as part of
the multidisciplinary evaluation in
determination of eligibility.




Deafness —

Deafness means a hearing
impairment that is so severe that the
child is impaired in processing
linguistic information through hearing,
with or without amplification, that
adversely affects the child’s
educational performance.

34 CFR 300.8 (c)(3)

Department of_
Education

Procedures for Determination

L
-
L Section 2: Disability
[
[

(All Steps Required)

Audiological and medical
evaluations will determine the
diagnosis under this criterion.

Once deafness is diagnosed, further
assessments by specialists in the
field of deaf education are needed
for the IEP Team’s determination of
adverse effect on educational
performance and language
acquisition. These additional
assessments may be conducted by
a Teacher of the Deaf/Hearing
Impaired, a speech-language
pathologist, or other qualified
personnel, as deemed appropriate
by the IEP Team.




L
-
L Section 2: Disability
[
[

Developmental Delay —

A child with a disability aged 3-5, may, at the discretion of the local educational
agency, include a child experiencing developmental delays, as defined below
and as measured by appropriate diagnostic instruments and procedures, in
one or more of the following areas: physical development; cognitive
development; communication development; social or emotional development;
or adaptive development; and who, by reason thereof needs special education
and related services.

20 USC 1401 (a)(3)(B)(i-ii)

— The measured delays must be so significant as to adversely affect the child’s educational
performance or achievement in age-relevant developmentally, and individually appropriate
activities such that the child does not achieve or perform at a level commensurate with that
of typically developing children of the same age.

— Every effort will be made to identify a child’s primary disability under one of the other Part B
eligibility criteria, reserving developmental delay for those situations in which a clear

i . determination cannot be made under any other category.
Maine
Department of

Education



Section 2: Disability

DD — Procedures for Determination
(All Steps Required)

« A developmental delay will be determined through the use of standardized
measures intended to examine all five areas of development, and administered
by a qualified individual with formal training in professional standards of the
assessment of young children.

« Criteria for identifying significant delays are scores of at least 1.5 standard
deviations below the mean in at least two of the five listed domains or 2
standard deviations below the mean in one of the five listed domains.

« The composite standard score of the overall domain will be used to determine a
standard deviation below the mean in a developmental area.

« The identification of a young child with a developmental delay will include
consideration of an observation of the child in the learning environment or an
environment appropriate for a child of that age, to document educational
performance and behavior in the areas of difficulty. The observation will be
done by a certified special education personal, other than the child’s current
provider.

 The IEP Team will determine if the child’s delay adversely affects the child’s

.Mgdqleatlonal performance.
Department of
Education




L Section 2: Disability

. Emotional Disturbance —

Emotional Disturbance means a condition which
exhibits one or more of the following
characteristics over a long period of time and to
a marked degree that adversely affects the
child’s educational performance:

(@) Aninability to learn that cannot be
explained by intellectual, sensory, or health
factors;

(b)  Aninability to build or maintain satisfactory
interpersonal relationships with peers and
teachers;

(c) Inappropriate types of behaviors or feelings
under normal circumstances;

(d) A general pervasive mood of unhappiness
or depression;

(e) Atendency to develop physical symptoms
or fears associated with personal or school
problems.

Department of_
Education

Procedures for Determination

(All Steps Required)

Data from general education
interventions. If appropriate,
utilizing research based
intervention techniques indicate
that the response to general
education intervention is not
adequate.

Evaluation will be done by
gualified personnel who is
qualified to make a diagnostic
impression under the DSM codes.




Procedures for Determination

L
-
L Section 2: Disability
[
[

Hearing Impairment — (All Steps Required)
Hearing impairment means an « An audiological and a medical
impairment in hearing whether evaluation are to be utilized as
permanent or fluctuating, that part of the multidisciplinary
adversely affects the child’s determination of eligibility under
educational-performance but who is this criterion.

not included under the definition of
deafness in Section VII.(2)(C) of this
rule.

34 CFR 300.8(c)(5)

 The IEP Team will determine if the
impairment adversely affects the
child’s educational performance.

Department of_
Education



Procedures for Determination

L
-
L Section 2: Disability
[
[

Intellectual Disability — (All Steps Required)
Intellectual Disability means « Diagnostic impression will be
significantly subaverage general based upon an evaluation
intellectual functioning existing completed by a professional who
concurrently with deficits in adaptive Is qualified to make a diagnostic
behaviors and manifested during the Impression under current DSM
developmental period that adversely codes, as part of the
affect the child’s educational multidisciplinary evaluation.
performance. The IEP Team will determine if the
34 CFR 300.8(c)(6) impairment adversely affects the

child’s educational performance.

Department of_
Education



Section 2. Disability

Procedures for Determination

Multiple Disabilities —

Multiple Disabilities means
concomitant impairments the
combination of which causes such
severe educational needs that the
child cannot be accommodated in
special educational programs solely
for one of the impairments. The term
does not include children who have
deaf-blindness.

34 CFR 300.8(c)(7)

Department of_
Education

(All Steps Required)

A child under this category will
have a diagnostic report which
specifically articulates the distinct
documented disabilities-the
combination of which causes such
severe educational needs that the
child cannot be accommodated in
special education programs solely
for one impairment. The
disabilities are concomitant.

If the IEP Team is unable to
determine a primary disability and
the conditions under (a) are met,
the child should be categorized as
a child with multiple disabilities.




= Section 2: Disability

I« If a child qualifies as Multiple Disability,
o you must identify the concomitant disabilities

o disability as identified by those listed in Section 2 (not
by diagnosis)

« Multiple Disability Identification (2017-2018):

— ME-DOE Administrative Letter 14 (May 7, 2018)

o National Percentage: 2.34%
o State Percentage: 10.77% (3 states/territories higher)

Department of_
Education



= Section 2: Disability

. Orthopedic Impairment —

Orthopedic Impairment means a
severe orthopedic impairment that
adversely affects the child’s
educational performance. The term
includes impairments caused by
congenital anomaly, impairments other condition.

caused by disease (e.g. cerebral

palsy, amputations and fractures or . _The IEP Team will determine if the
burns that cause contractions). impairment adversely affects the
34 CFR 300.8(c)(8) child’s educational performance.

Procedures for Determination
(All Steps Required)

« Areferral shall include a diagnosis
from a licensed physician as to the
existence of an orthopedic
impairment, resulting from a
congenital anomaly, disease or

Department of_
Education
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L Section 2: Disability
[
[

Other Health Impairment —

Other health impairment means having limited strength, vitality or alertness,
including a heightened alertness to environmental stimuli, that results in limited
alertness with respect to the educational environment, that is due to chronic or

acute health problems, such as asthma, attention deficit disorder, attention
deficit hyperactivity disorder, diabetes, epilepsy, a heart condition, hemophilia,

lead poisoning, leukemia, nephritis, rheumatic fever, or sickle cell anemia,
Tourette Syndrome and adversely affects the child’s educational performance.

34 CFR 300.8(c)(9)

Department of_
Education



Section 2. Disability

OHI — Procedures for Determination
(All Steps Required)

Data from general education interventions, if appropriate, using research based
intervention techniques indicate that the response to general education intervention
IS not adequate.

The I.E.P Team shall consider any available written diagnoses, and/or educational,
psychological or medical evaluation results relevant to the identification process.

Current diagnostic criteria must have been considered in making the diagnosis or
diagnostic impression.

The I.LE.P Team shall review written reports of observations conducted across
settings including observations within the educational environment, if the child is
participating in an educational environment. These observations must include a
comparison of the referred/identified student’s behaviors to same-aged peers’
behaviors from the same environment.

Maine
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Section 2: Disability

B OHI - Procedures for Determination continued

(All Steps Required)

« When considering eligibility due to an attention deficit hyperactivity disorder,
diagnostic impressions of ADHD must be based on a multi-method and multi-
informant assessment process conducted across multiple environments including
the educational setting for children participating in an educational setting. Methods
for ADHD assessment must include at least the following:

v

RS

v

psychosocial history
clinical interviews
structured observations of the child’s behavior in the educational setting.

Behavior rating scales measuring features of attention, hyperactivity and
impulsivity across multiple settings including the educational setting; and

Measure that rule out other disorders that may manifest with similar symptoms.

« A child with a medical condition listed under Other Health Impairment may also be
eligible under another category if he or she meets the criteria for that other category
and needs special education and related services. All children who have one or
more conditions listed under Other Health impairment are not necessarily eligible to

Department of

7. . receive special education services under IDEA.
Maine
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Procedures for Determination
(All Steps Required)

. Data from general education interventions, if

L
-
L Section 2: Disability
[
[

Sp eec h or L an q u aq e appropriate, utilizing research based intervention
- techniques indicate that the response to intervention
|m pal rment — is not adequate.
] ] . For assessments that provide standard scores, the
Speech or language impairment criteria for determining disability will be in the
. . . moderate to severe range for the child’s age as
means a commun_lcatl_on dI-SOI’deI’ determined by the rating scale.
such as stuttering, impaired «  For assessments that do not provide standard
articulation. a |anguage impairment scores, criterial for a moderate to severe disability
) . ’ must be met by the quantifiable measure as
or a voice impairment that adversely determined by the rating scales
affects the child’s educational «  For clinical observations documenting the effect of
communication on educational performance in
performance. evaluation reports, the criteria for meeting a
34 CFR 300.8(0)(11) moderate to severe disability must be detailed by
the examiner as determined by the rating scales.

. Evaluation data shall entered into a rating scale by
the IEP Team which measures a moderate to
severe level of speech or language impairment in all

. levels of assessment.
Maine . Diagnosis will be by a licensed or certified
Department of professional who is qualified to make a diagnosis

EdUCGTion under this criteria.
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-
L Section 2: Disability
[
[

Specific Learning Disability —

Specific Learning Disability means a disorder in one or more of the basic
psychological processes involved in understanding or in using language,
spoken or written, that my manifest itself in an imperfect ability to listen, think,
speak, read, write, spell or do mathematical calculations, including conditions
such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia
and developmental aphasia. Specific learning disabilities does not include
learning problems that are primarily the result of visual, hearing or motor
disabilities, of intellectual disability, of emotional disturbance or environmental,
cultural or economic disadvantage.

34 CFR 300.8(c)(10)

Department of_
Education
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L Section 2: Disability
[
[

SLD — Procedures for Determination

« Evidence from multiple viable and reliable sources demonstrates that the
child does not achieve adequately for the child’s age or State approved
grade level standards in oral expression, listening comprehension, written
expression, basic reading skill, reading fluency skills, reading
comprehension, mathematics calculation, mathematical problem solving;
and

« The child exhibits a pattern of strengths and weaknesses in performance,
achievement, or both, relative to age, State approved grade level
standards, or intellectual development, that is determined by the group to
be relevant to the identification of a specific learning disability, using
appropriate assessments.

Department of_
Education




= Section 2: Disability

SLD — Procedures for Determination continued
H

« To determine a pattern of strengths and weaknesses, the IEP Team must consider
. the following:

— data collected when using a process based on the child’s response to scientific,
research-based intervention; including general education interventions;

— Classroom performance data;

— Achievement data based on summative assessments, State assessments or
scientifically-based assessments;

— Psychological processing data from standardized measures to identify
contributing factors: and

« The group determines that its findings are not primarily the result of
— Visual, hearing or motor disability
— Intellectual disability
— Emotional disturbance
— Cultural factors
— Environmental or economic disadvantage or
— Limited English proficiency

Department of_
Education




L Section 2: Disability

. Traumatic Brain Injury —

Traumatic brain injury means an acquired
injury to the brain caused by an external

Procedures for Determination
(All Steps Required)

physical force resulting in total or partial « Evaluation will be done by
functional disability or psychosocial qualified personnel who are
impairment or both that adversely affects a qualified to make the diagnosis

child’s educational performance. The term . .
applies to open or closed head injuries * The IEP Team will determine if the

resulting in impairments in one or more Impairment ac_lversely affects the
areas, such as cognition, language, child’s educational performance.

memory, attention, reasoning, abstract

thinking, judgement, problem-solving,
sensory, perceptual and motor abilities,
psychosocial behavior, physical functions,
information processing and speech. The
term does not apply to brain injuries that

are congenital or degenerative, or bran

injuries induced by birth trauma.

k : 34 CFR 300.8(c)(12
Department of_
Education



= Section 2: Disability

. Visual Impairment Procedures for Determination

Including Blindness — (All Steps Required)

* A child displays a visual
impairment when a visual
impairment or progressive vision
loss has been diagnosed by a
licensed, qualified optometrist or
ophthalmologist, and the
diagnostic report indicates that the
child displays a visual impairment.

Visual impairment including blindness
means an impairment in vision that,
even with correction, adversely
affects the child’s educational
performance. The term includes both
partial sight and blindness.

34 CFR 300.8(c)(13)

Department of_
Education



= Section 2: Disability

@ 1. Document the disability based on the initial or
reevaluation eligibility decision (identifies areas
of need)

2. Eligibility requires the use of at least one of

these forms:
a. Speech or Language Impairment Eligibility Form
b. Specific Learning Disability Eligibility Form
c. Form for Determination of Adverse Effect on Educational
Performance

Department of_
Education



= Section 2: Disability

" Procedure for Determination of Adverse Effect
on Educational Performance —

This procedure applies only to the following disability eligibility cateqories:

Autism, Deafness, Developmental Delay, Emotional Disturbance, Hearing
Impairment, Intellectual Disability, Orthopedic Impairment, Other Health

Impairment, Speech-erLanguagetmpatment, Traumatic Brain Injury and

Visual Impairment including Blindness.

This section does not apply to the following disabilities where the
demonstration of adverse effect is not required as a condition for special
education eligibility:

Deaf-Blindness, Multiple Disabilities and Specific Learning Disability.

Department of_
Education




L
-
L Section 2: Disability
[
[

Documents Used to Determine
Adverse Effect —

1. Determination of Adverse Effect
Procedural Manual pgs. 6-11

2. Specific Learning Disability Eligibility Form
Procedural Manual pgs. 62-73

3. Speech or Language Impairment Eligibility Form
Procedural Manual pgs. 74-81

Department of_
Education



The Maine State Required Forms
Procedural Manual. (DOC,

L
L
L
. updated 08.01.2020) The
L
L
L

Department, in collaboration with a
group of special education
administrators, developed this
manual as a resource for educators
looking for guidance in the proper
use and interpretation of the Maine
state required forms. Currently
containing sections covering the
IEP, Written Notice, Summary of
Performance, and Form for the
Determination of Adverse Effect on
Educational Performance, the
Manual, when completed, will
include a section for each of the
required forms.

Maine

Department of
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B Adverse Effect on Educational Performance

Maine
Department of
Education
Form for the Determination of Adverse Effecton
Educational Pefformance
Maine Unified Special Education Regulations (MUSER VII.3)

Cate of Meeting: SAU:
Child’s Nome: School:
Cate of Birth: Grode: School Phone:
Parent/Guardion School Address:
Name:
Parent/Guardion ~ .
City. State Zip:
Address: ty. State Zip
Parent/Guardion :
Citv. State Zio: School Contact:

Reason for use of form: O Initial Eigibility O Continuing Eligibility/Dismissal

This form is to be used to consider eligibility for all disability categories except Specific
Learning Disability, Speech or Language Impairment, and Deaf-Blindness.

Adverse effect/Adversely affects definition (MUSER 11.3)

The word “adverse” commonly means “harmful, impeding, obstructing, or
detrimental.” To “adversely offect” means to have a negative impact that is more
than a minor or fransient hindrance, evidenced by findings and observations based
on data scurces and objective assessments with replicable results. An adverse effect
on educational perfformance does not include a developmentally appropriate
characteristic of age/grade peers in the general population.

LA. The IEP Team has reviewed the following assessment(s) or data source(s) to
determine adverse effect resulting from the child's disability [check one of the boxes
in each category and provide verification by describing the data that supports the
determination as to whether or not adverse effect is demonstrated]:

* N/A=not available

1. Do standard or percentile scores on nationally-normed, Yes| No | N/A*
individually- administered achievement test(s), or for children
ages 3 to 5, appropriate multi-domain nationally-normed test(s) or
rating scale(s), demonstrate adverse effect?

Verification:

-
Maine
Department of Effectve 3/1/19 Determination of Advere Efect Form Pore

Education




B Adverse Effect on Educational Performance

. 2. Do standard or percentile scores on nationally-normed, group- Yes| No [ N/A*
administered achievement test(s), including nationally-normed,
. curmiculum- based measures, demonstrate adverse effeci? - - -
Verification:
. 3. Do any reports prepared by the SAU or presented by the Yes | No [ N/A*
parent/guardian that reflect academic or functional performance
. document adverse effect? = - -
Verification:
4. Does the child's performance on comprehensive assessments Yes| No [ N/A*
based on a system of learning results, or the Common Core as of
2014, or measurements of indicators within the Early Childhood - = -
Learning Guidelines, demonstrate adverse effect?
Verification:
5. Do criterion-referenced assessments of academic or functional Yes| No [ N/A*
performance demonstrate adverse effect?
O a ()
Verification:
6. Do child work products, language samples, or porifolios Yes| No [ N/A*
demonstrate adverse effect?
m| a o
Verification:
7. Does disciplinary evidence, or rating scales based on systemic Yes| No [ N/A*
observations in more than one setting (whenever possible) by - - -
professionals or parents/guardians, demonsirate adverse effect?
Verification:
8. Do the child's attendance patterns demonsirate adverse effeci? Yes| No [ N/A*
- m| o o
Depcr"men"’ of Eflective 3/1/19 Determinafion of Advene Effect Form Poge 2
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B Adverse Effect on Educational Performance

Verification:

. 9. Do the child's social or emotional deficits (if any), as observed by Yes| No | N/A
professionals or parents/guardians in multiple settings (whenever
possible), on clinical rating scales or in clinical interviews, = = -
demonstrate adverse effect?

. Verification:
10. Other (add any other data scurces) Yes| No | N/A*
Verification:

1.B. Was only one assessment/data source considered? Yes No
m] [m|

If the answer to the question is “Yes”, state the IEP Team’s rationale for the determination that
the single assessment/datc source is adeguate for the determination of adverse effect on
educationgl performance:

Il. Hos the IEP Tecm determined that there is an adverse effect on Yes No
educational performance resulting from the child’s discbility? 0 0

lll. The odverse effect that results from the child’s disability is, (check one)

0O of such a degree or kind that the child reguires special education in order to benefit from
his/her education program.

O cormectible through accommodations in the child’s regular education progrom.

Summacarize the basis for the determination as to whether the child requires special education in
order to benefit from his/her education progrom OR the cdverse effect is correctiole through
accommodations in the child’s regular education progrom.

If the first box wos checked, the child qualfies os a child with o disability under the Maine Unified Special
- Education Regulations ond is entitied to an Individuolized Education Program. If the second box was
H checked, the child does not qualify as o child with c disability under Maine Unified Special Education
M G I n e Regulations and is not entitled to an Individuclized Education Progrom.

Department of

Education
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Speech or Lanquage Impairment Eligibility Form

Maine
Department of

Education
Speech or Language Impairment Eligibility Form

Maine Unified Special Education Regulations [MUSER VII.2K)

Date of Meeting: SAU:
Child's Name: School:
Date of Birth: Grade: School Phone:
Parent/Guardion School Address:
Name:
Parent/Guardian . -
Address: City, State Zip:
Parent/Guardian )
City. State Zip: School Contact:

A child must meet at least one of the four criteria isted and to such o degree that it adversely affects
educationcl performance and requires special education for the child to benefit from his/her
education program. This form is o be completed by the IEP Team whenever there is a meeting to
determine eligibility or consider a change in eligibility (including dismissal from special education).

1. Does the child exhibit an articulation impairment based on the

articulation severity rating scale? a [m]
| Verification:
2. Does the child exhioit a language impairment based on the
language severity rating scale? =] =)
| Verification:
3. Does the child exhioit a fluency impairment based on the
fluency severity rating scale? = =]
| Verification:
4. Does the child exhibit a voice impairment based on the voice
severity rating scale? =] =]
| Verification:

-
. If the team has checked YES to any of Questions 1-4, check YES on Question 5, then go to question 6.
M G I n e If not, check NO on Question 5; the child does not qualify as a child with o speech or language

Department of —

Education




B Speech or Lanquage Impairment Eligibility Form

5. Does ¢ speech or language impairment exist? ii:lﬂﬁ =
é. Does the child’'s speech or language impairment adversely \
affect his/her educational performance? =]

Verification:

If the answer to Question 6 is YES, go to Question 7. If NO, the child does not qualify as o child with o
speech or longuage impairment.

7. If there is a speech or language impairment, the impairment is of such nature and degree that
[check one and summgrize the basis for that selection in the area marked “Verification™]:
a a. the child requires specicl education.
a b. it con be adequotely addressed through general education interventions and/or
accommodctions.

Verification:

If the box in question 7(a) is checked, the child qualifies as a child with o speech or longuage
impairment. If the box in question 7(b) is checked, the child does not qualify as a child with o speech
orlanguage impairment.

Maine
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Speech or Lanquage Impairment Eliqgi

oility Form
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Department of

Education
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¢ additions of speech sounds not

g e

ackground and not related to diclect.

- g oe g essmese

e ¢ weseeg S o moss

e

Articulation Severity Rating Scale

ticulation impairment: The abnormal production of speech sounds including: substitutions, omissions, distortions

commensurate with child’s chronological age or cultural linguistic

O No orticulation To find the presence of an impairment, ratings in
assessment D iption of Articulation, Standardized A ts and Infe I A ts
needed. w foll within the moderate or severe category.
O Noapparent | Mid O  Moderate O Severe
problem
No sound errors * Sound errors are * More numerous sMany arficulation
prasent or inteligiole but articulation errors erors ore present.
production is notficeable. are present. Speechis
Description of developmentally ® Errors consist of Inteligibility is frequently
Articulation appropriate. common types of difficult for an unintelligible to
substitutions unfamilior istener. most listeners.
and/or distortions. | e Excessive use sExcessive use [40%
(40% or more) of or more) of
substitution or omission processes
omission or unique
processes which processes which
are inoppropriate are inoppropriate
foroge. for age.
(m No apparent | O Mild O  Moderate O  Ssevere
problem
e Astondardscore | o110 1.4stondard |e 1.510 1.9 * 22 stondord
<1.0 standard deviations below standord deviotions below
deviation below the mean. deviations below the mean.
Standardized the mean. *7-15" percentie. the mean. * <2nd percentile.
Assessments * Astondard score | e Astandaord score | e 2-6™ percentile. ¢ A standard score
of 286. of 78-85. * A standord score <70.
* 14" percentile or | =2 speech sound of 70-77. * Deviations may
above. errors outside * Substitutions, range from
developmental distortions and extensive
guidelines. some omissions substitutions and
Children may be may be present. many omissions to
stiriiaRle.for There is imited extensive
eror sounds. stimulability for omissions.
the error
phonemes
Informal T Noapparent | 0 Mild O Moderate O Severe
A 2 e
Intelligible >80% of | Inteligitle 61-80% of | Inteliigible 40-40% of | Inteligible <40% of
the time in the time in the time in the time in
Ages 3-4 connected speech. | connect n. | connected speech. | connected speech. |
Inteligible >80% of the time in connected Infci.gbl'. 60-80% of Imoi'qbl.c <60% of
Ages 4-5 speech. the time in the time in
connected speech. | connected speech. |
inteSigivle >30% of the fime in connacted | INfeligible 60-80% of | Infeligidle <£0% of
Ages 5-20 speech. the time in the time in




Speech or Lanquage Impairment Eliqgi

oility Form

Maine

Department of

L ort - e ~

ducation

Language Severi

9 y rormy/deventy xanng >cales

Rating Scale

anguage impairment: Any deviation in form of language (phonology, morphology and syntax), the content of
inguoge (vocobulary, semantics), and/or the functional use of language [pragmatics) perceived to be outside
e oliowable range for on individual's communication competence and not related to diclect or
aguistic/cuttural background. A language impairment adversely offects the child’s educationol perfformonce

s reflected by his/her socicl interoction, behavior, emotioncl development, vocationol performonce,
ommunication, and/cor participation in clossroom activities as well as ocademic achievement.

a No language

To find the presence of an impairment, rotings in

ossessment Standardized A ts and Inf I A nis
needed. MUST fall within the moderote or severe cotegory.
T Noapparent | O Mild O  Moderate O  Severe
problem
* A composite * A composite * A composite * A composite
stondard score stondard score of standard score of standard score of
<1.0 standard 10to1.4 1.5 to 2 standard >2 stondard
Standardized deviation below stondard deviafions below deviations below
Assessments the mean. deviations below the mean. the mean.
¢ Language the mean. * Longuage * Language
quotient or * Langucge quotient or quotient or
standard score of quotient or standard score of standard score ot
286. stondard score of 71-77. or <70.
* 217" percentile. 78-85. * 3-7" percentie. ® £2nd percentie.
* 8-16" percentie.
Informal (m] No apparent | O Mild T Moderate O  Severe
A g
The child’s Informal Informol assessment | Informal assessment
e Criterion language skills ore | ossessment indicotes o indicotes the pupil
referenced within his/her indicates a language deficit has limited
¢ Longuoge or expected longuoge | longuage deficit. thot usuclly functional
speech samples | performance ronge interferes with language skills.
o Structured on on informal communication. Communication is
observation assessment an effort. Chid is
instrument, nonverbal ond
cognitive ability hos
not been
oscerfoined. |

Maine
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Education




Speech or Lanquage Impairment Eligibility Form

.Mqioe.,.
Education

Speech or Language Impairment Eligibility Form/Severity Rating Scales

Fluency Severi

Rating Scale

FAuency impairment: Abnormal speech production with reference to continuity, smoothness, rote and effort.

O Nofiuency To find the presence of on impoirment, ratings in
assessment De of Fluency and Informal Assessments
needed. MUST fall within the moderate or severe category.
a No apparent | O Mild O  Moderate O  Severe
problem
Fuency of speech * 3-5% dysfluent ¢ 4-10% dysfluent * 211% dysfivent
does not drow syllobles of total syllables of total syliables of total
attention to the syllobles spoken syllobles spoken syllables spoken
Standardized child ond is with two or more with two or more with two or more
Assessments/ developmentaly speech samples speech samples speech samples
Description of appropriate. of ot least 100 of ot least 100 of ot least 100
Fluency syllobles. syllobles. syliables.

* No secondary * Secondory eSecondary
characteristics, chaorocteristi characteristi
frustration ond frustration and frustration and
avoidance avoidance avoidonce
behaoviors present. behoviors may be behaviors cre

¢ Fluent speech present. present, typicolly
predominotes. noticecble ond

distrocting,
(] No apparent | T Mild O  Moderate O  Severe
problem

Tronsitory Frequent Habitual dysfluent

Informal dysfluencies ore dysfiuencies ore behaoviors are
Assessments observed in specific | observed in many observed in o
situations. situations. mojority of
situations.

Maine

Department of
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Speech or Lanquage Impairment Eligibility Form

.Moine
B 1
Education

guage Impairment Eligibility Form/Severity Rafing Scales

Voice Severi

Rating Scal

When a child is refered for @ voice impairment, o medicgal referral is indicated.

Voice impairment: The absence or cbnormal production of voice characterzed by: deviant initiation/duration,
tonal quality, pitch, loudness and/or resonance for age or speaking situation.

1 No voice To find the presence of an impairment, rotings in
assessment Description of Voice and Informal Assessments
needed. MUST fall within the moderote or severe category.
a No apparent | T Mild O  Moderate O  Severe
problem
Voice production Inconsistent Persistent Persistent
quality (tension, noticeable noficeable noficeable
Description of resonance), pitch differences in voice | differences in voice | extreme
Voice and intensity are production quality | production quolity | differencesin
not unusual. (tension, (tension, voice production
resonance), pitch | resonance), pitch quality (tension,
or intensity. or intensity. resonance), pitch
or intensity.
[m] No apparent | T Mild O Moderate O  Severe
problem
Voice difference Voice difference Voice difference
including including including
hoarseness, hyper- | hoarseness, hyper- | hoarseness, hyper-
Informal nasality, hype- nasality, hypo- nasality, hypo-
Assessments nasality, pitch or nasality, pitch or nasality, pitch or
intensity is intensity is intensity is distinctly
somewhat significantly abnormal for the
inoppropriate for inoppropriate for child’s age. Voice
the child’s oge. the child’s oge. difference is of
Voice difference is | Voice difference s | concemntoa
of littie or no of concemioa physician.
concerntoa physician.
physicign.

Maine
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B Specific Learning Disability Eligibility Form

Maine

Department of

[ Education

Specific Learning Disability Eligibility Form
Maine Unified Special Education Regulations [MUSER VII.2.L)

. Date of Meeting: SAU:
Child’s Name: School:
Date of Birth: Grade: School Phone:
Parent/Guardian School Address:
. Nome:
Parent/Guardian 5 _
Address: City, State Zip:
Parent/Guardian .
City. State Zip: School Contact:

Specific Learning Disability definition (MUSER VILZ.L):

The term meons o discrder in one or more of the basic psychological processes involved in understanding or in
using language. spoken or written, that may manifest itself in the imperfect ability to isten, think, speak. read, write,
spell or to do mathematical calevlations, including conditions such as perceptual disobilities, brain injury, minimal
brain dysfunction, dyslexia, and developmental ophasio. Specific leaming disability does neot include leaming
problems that are primariy the result of visuol, hearing or motor disabilities, or intellectual disability, or emotional
disturbonce or environmental, cultural or economic disadvantage.

Part A: Qualifying Considerations
1. Does evidence from mulliple valid and reliabl d strate

that the child is achieving adequately for the child’s age and is
meeting State-approved grade level standards in all of the areas [=] [m]
below? (MUSER VIL2.L(2)(a)()))

For chidren from diverse cuitural and/or inguistic backgrounds That piace them outside the group on which standardizea
ochievement fests were normed, consider only oge or grade equivalent scores, not standardized scores. For such chidren,
ceterminations in 1his secrion should be made using a muiti-iered probiem-soiving approach such as analyss of work sompies
ond other performance data. (MUSER VIL2.L[2)(g] [¢)).

if tne answer 1o Guestion 1 is YES, e chid does not quaify as a child with a specific ieaming aisability under MUSER. Provice
ggta supporting that determingtion in the orea below marked “Verification™ and proceed to Question 8.

if the answer 10 Question 1 is NO, indicate below e areas in which mhe child is not achieving adequarely. Provide aara
supperting hat getermingtion in the crea marked “Verification™ and proceed 10 Guestion 2.

Oral expressi a Reading fl y skills [u]
Listening comprehension [n] Reading cc hensi 0
Written expression [m} Mathematic calculation [m]
Basic reading skill =} Mathematics problem-solving [m]
Verification:

Maine
Department of

Education




HEERERET
B Specific Learning Disability Eligibility Form

Child’s Name Date

2. I the child is not achieving adequately in all areas, is the
underachievement due to the lack of learning experiences and
instruction appropriate for the child’s age or state approved grade
level a)(1

Verification:

In making this determination, the Team must:

0. Corsiger whether the chiig, prior 10 or as o part of e referral process, was provided appropriate instruction in reguior
education settings, ceiivered by qualifiea personnel [MUSER Vi.2.L(2) o] [§(1)): ond

b. For cuiturally ond linguisticaly diverse children and children from diverse egucational backgrounds, consiger the
extent 10 which the child nas been exposed 10 culturally ond linguistically oppropriate instruction.

if the answer 10 Question 2 s YES, the chid does not qualify as o child with o specific learning disability under MUSER. Provioe
information supporting hat cetermingation in the creg below marked “Verification™ and proceed to Question 8.

if the answser to Guestion 2 s NO, provige information supporting that determination in the area marked “Verification™ ond

proceed to Guestion 3.

3. I the child is not achieving adequately in all areas, is the child's lack of achievement primarily the result of
any of the following factors? Provide evidence supporting each determination in the areas below marked

“Verification.”
a. Visual, hearing or motor disability (MUSER VIL2.1(2)(a)(ii)}{aaq)) %%
Verification:
e [ o
Verification:
c. Emotional disturbance (MUSER VIL2.L(2)(a)(ii)(cc)) %—
Verification:
d._Envionmental, cullralor economic disadvantage and)or gg
limited English proficiency (MUSER VII.2.1(2)(o)(@i)}dd-ff)) [=] [u]
Verification:
-
M G I n e if the ansvser 1o ony sub-port of Question 3 is YES, the child goes not qualify as o child with a specific leoming disabiity unaer

Depqrfmenf of MUSER. Proceed 10 Guestion 8.

Education

if the answser 1o all sub-parts of Question 3 is NO, proceed 10 question 4.




B Specific Learning Disability Eligibility Form

4 Dmhcﬂdwﬂa Hern of sirengths ond k in

o

P ochie i, or both, relofive fo oge, slole-opproved
ie level slandords or intellectuol devek # thot is defermined
byhlt'l’mbbcnlcvodblhcdui‘:aionduspecﬁ: D [=]

leaming disability, using opprop ts? (MUSER

Verficohon of Srengihs | Venhcahon of Wecknesses

scuﬁ:

mﬁ-mmmn
(MUSER VIL2.L{2)(c] )

process
thot is based on the child's response fo
research-based infervention,

=
Y
3]
o
3

of skils such 3, but not limited o,

guog el Y
pm pddm
(MUSER ViL2 42)(0)Xdd))

Fer culturally and/er inguisficaly civerse chicren, corgider the potierrs of sirengths ond wecknesses #hot cre corsistent vith
that popuiation, e.g. many English lecmen struggle with iterocy sidls but perform better in less longuoge-tosed sids such o
math calcuiofion.

¥ the arewer to GuesSicn 4 s NO, the chid does not quaify s o child vith o specific lecming cisabiity under MUSER.
Proceed fo Quesficn 8.

¥ the arower to Guesfon 4 5 YES, proceed Yo quesficn S,

5. Relevont behavior noled during the observalion(s) ond its relofionship fo d funclioning (MUSER
VIL2.L.(2)(0). M:ﬂdmﬂhoﬂvﬁmhmmﬂ(mm:mg\hcm
sefting) fo d t the child’s o P and behavior in the areas of difficulty. (MUSER
ViL2,
NOTES:

Educationally relevant medical findings (MUSER VI12.L(2)(g) (V)

7. Are the evoluations ulilized volid ond relicble ossessments and
performed by qualified individuals? (MUSER V.2.C(1)(s)e(d)) g@

¥ NO, provide vernfication:

Maine
Department of

Education S—




B Specific Learning Disability Eligibility Form

4's Name Date

PART B: Conclusions

8. Does a specific leaming disability exist? (MUSER VIL2.L(2)(g)((1) ,ﬁ@

# the arewer o Guesticn 8 5 NO, the chid does not quaify as o child vith o specific lecming cisabiity under MUSER. K the
oraweris YES. proceed to question 9.

9. MWthere is o leaming disability, the disobility is of such nalure and degree that [check one and
the basis for thot selection in the orea morked “Summary*]:

[%] 3. the chid requres speciol educoton ond relcted serices. (WMUSER V.2.F|2)]

[=] b. it con be cdequately oddressed through genercl education interventions and/or
accommedations.

Summory:

¥ the boxin question 9(o) is checked, *he chid quaiifies s o chid with o specific leaming dsobiity under MUSER. ¥ the box
in question (o] is checked, the chid does not quaify oz o chid with o specific leaming deobiity under NIUSER.
Team members must cerlify their agreement or disagreement with this result by signing below:

| certify my ogreement with the resuit of this report (MUSER VI.2.L(2) (g) {ii))
Signature prnteg Nome Tite

1 do not agrae with the resuit of tis report
Signature printed Name Titie

Dissenting team members shall submit a separate statement (MUSER ViIL2.L(2)(g)(#)).

Maine

Department of




= How Is the annual date of the IEP different
- from the duration of the IEP?
H

Maine Unified Special Education Regulations (MUSER)
states “To review, at least annually...”. The annual date is
the date when the IEP meeting was held and will run for
364 days. Therefore, the IEP Team must reconvene an
IEP meeting within 364 days.

The duration date reflects the life of the IEP itself, and also
runs for 364 days.

Department of_
Education



When determining Multiple Disabilities,
do we check all that apply?

Yes, on Section 2 of the IEP, check all that apply.

MUSER states, “Multiple Disabilities means concomitant impairments
the combination of which causes such severe educational needs that
the child cannot be accommodated in special educational programs
solely for one of the impairments.” Therefore, the IEP Team must
discuss and agree on which disability categories are impacting the
educational environment for the child.

Please note, a child may have a need for service in multiple areas, but
this does not necessarily mean they should be identified as Multiple.

Consider the following: a child identified with Autism may require
Speech/Language services, but the speech/language delays are most
likely are characteristic of autism, and are therefore not concomitant.

Maine
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= Do all the questions on the Adverse Effect
form have to be answered?

Yes, all the questions need to be answered by the IEP
Team.

Please note: NA means Not Available. Therefore, If
there is no data to support a “yes” or “no” then “NA”
should be checked.

Department of_
Education
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B Dpothe eligibility forms need to be completed
= during the IEP Team Meeting?

Yes, any appropriate eligibility forms must be
completed during the meeting and a statement about
this must be included in the Written Notice.

The Specific Learning Disability Form must be signed
by all Team members.

Also, If there is a change in eligibility, it might be
necessary to complete multiple eligibility forms.

Department of_
Education
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= Contact Hours
—

* If you would like 1 Contact Hour for watching
this recording, please email:

Monitoring.doe@maine.gov

* You will be emailed 3 guestions pertaining to
this session.

« Upon return of the answers, you will be emailed
a certificate.

-
Maine
Department of
Educchon This Photo by Unknown Author is licensed under CC BY-SA-NC
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Colette Sullivan — Acting Federal Programs Coordinator
colette.sullivan@maine.gov

Leora Byras — Special Education Consultant
leora.byras@maine.gov

Anne-Marie Adamson — Special Education Consultant
anne-marie.adamson@maine.qov
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